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OBJECTIVESI

To educate students about past and present social
justice movements

To help students understand how their everyday
choices affect others in society

To raise students’ awareness of, and encourage
involvement in, community issues

This program is designed for middle and high school
students. It reinforces analytical thinking and
reasoning, reading comprehension skills, and civic
responsibility. It also meets the following U.S. National
Standards for education:
Students will ...

Analyze techniques used to convey views

or impressions

Use discussion with peers as a way of understanding

information

Use a variety of criteria to evaluate the clarity and

accuracy of information

CIVICS

Students will ...
Know and understand historical and contemporary
examples of citizen movements seeking to
expand liberty
Understand the decisions that lead citizens to
become independent, active members of society

fLiFe [s<iiis: [THinkinG [anD [Reasonincll
Students will ...
Understand and apply the basic principles of
presenting an argument
Understand and apply basic principles of logic
and reasoning

Included with this educational program are the
following components:
This eight-page teachers’ guide
Four dual-sided reproducible student-activity masters
One Just Choices video
One Just Choices wall poster
One teacher-response card

S8t Choices is designed to educate students about
S0@lal justice movements and their effects on society.
goal of the program is to motivate students to

-k B9 become involved in a cause that they care about and

to empower students to realize that they can make
a positive difference in their communities if they
choose to.

This video complements the Just
Choices program as it teaches
students about a modern-day social
justice movement. The video
documents the journeys of four

high school students, Apryl,

Angela, Richard, and Zach, as

they investigate the roles and
treatment of animals in society

for a class project on social justice.
As the students learn about the
movement, its victories and
struggles, and the role of animals in
society, they realize that they can make
a difference through the choices that
they make.

VIDEO [EXTENS IONJ

ACTIVITIES|

Lead a group discussion with your class about the
students in the video and the social justice topic that
they researched. Prompt discussions with the
following questions (remind students that there are
no “right” or “wrong” answers to the questions
below—they are discussion starters designed to
encourage students to share opinions and listen
respectfully to the views of their classmates):
How did the video affect you? What did you learn
from the video?
If Apryl, Angela, Richard, and Zach presented their
project in your class, what follow-up questions would
you ask them? What else would you like to learn
about their research topic?
Do you think that the students were respectful of each
others’ opinions when deciding which social justice
movement to work on? Why or why not? (Ask
students to give specific examples.)
Is tolerance important when discussing social issues?
Why or why not?
Which fact or issue mentioned in the video affected
you the most? Why?
What was your reaction to the factory-farm footage
that depicted how animals are raised for food?
The video touched on a variety of subjects relating
to the treatment of animals. What information is
needed to generate informed opinions on the
following questions? How could you learn more
about these issues?

- Do you agree or disagree that animals

have feelings?
- What do you think is meant by “animal rights”?
Should animals have rights?
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- Do you agree or disagree that animals are killed
humanely for their meat and fur?

- Do you think that it is necessary to use animals
for research and experimentation?

- Do you think that animals should be used for
entertainment purposes, such as in circuses?

- Do you think that people who have pets should be
considered the animals’ “owners”? If so, should
owners have the right to treat pets in any manner
they choose? Should pets be considered property?

- What are your thoughts on vegetarianism?

- Which of these topics would you choose to
research and learn more about?

Do you think that the treatment of animals is a viable
and relevant social justice topic? Why or why not?
What are your opinions about the four animal issues
that were brought up in the video—animals used for
food, clothing, entertainment, and experimentation?
Do you think that treatment of animals in these
situations should be improved?

How do you think the students’ topic compares

to other social justice movements such as civil rights,
women'’s rights, environmentalism, etc.?

Ask students to analyze each character from the
video—Apryl, Angela, Richard, and Zach—and the
changes that they exhibited throughout the video.
How did each character change? What influenced

the changes that they made? Who made the biggest
change? Who was most affected by the facts that they
uncovered? Which character do students identify
most with (if any)? Why?

Direct students to research the environmental
impact of the meat industry. Students can visit

The Humane Society’s Web site at
www.humaneteen.org/farms_as_factories for

more information. Have students answer the

what they haye learned.
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following questions:
- How does the meat industry affect
the environment?
- How much waste do industrial farms produce?
« How is the environmental impact regulated?
- How could the issues be addressed?
- Are there solutions to solving the waste problems?

The Just Choices wall poster encourages students
to think about the ways in which their actions either
perpetuate or help end discrimination. Hang the
poster in a high-traffic area, such as the front of the
classroom, the hallway, or the library.

Encourage students to visit the Web site on the
poster, www.JustChoices.com, to learn more about
becoming an empathic and respectful student who
can make a difference.

These four reproducible activities provide students with
an overview of social justice movements, their effects
on society, the changes that they have inspired, and
their leaders, as well as why it is important to be a
socially active and responsible citizen.

Before beginning the activities, ask students to
name as many social justice movements as they can,
and list them on the chalkboard. How many
movements are still ongoing? Which issues directly
affect your students? Are students currently involved
in movements for change? How did they become
involved? How does being involved make them feel?
Do students feel that they can make a difference as
part of a group effort for social change?
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Activity 2 Read Between the Lines:
Facts vs. Opinions .

Answers will vary.

1. Article B

2. Article A
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EXTENSION [ACTIVITIES

Direct students to read a newspaper, specifically

the opinion/editorial pages, and identify social

justice issues covered by the newspaper. Ask students
on the stance that the paper took on the

or cause and the facts that were used

music, and literature have been used to educate

society about sécial justice issues—Harriet Beecher

Stowe brought the issue of slavery to light in her

book Uncle ’s Cabin; singers, such as Paul

McCartney, voice their opinions through songs; and

artist Sue Coe graphically illustrates the plight of
~animals in her paintings.

b
" Encourage students to voice their opinions about

an issue that is relevant to them through a poem,
drawing, or song. Ask students to share their work
and explain its meaning and what influenced it.
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Divide students into groups of four, and direct them
to choose a social justice topic to debate. Split the
groups of four in half, and ask two stu to °
discuss one side of the chosen issue and other pr
two to discuss the opposite point of view. After. "
students have debated their issue for several minutes,

stop them and ask them to switch sides in the debate

and begin debating the opposite view. What did they

learn by having to debate both sides of the issue?

How did it affect their thoughts on the issues?

Emphasize the importance of being respectful and

.

tolerant when listening to others’ opinions.

Ask students to research the treatment of animals / /
in our society (for clothing, food, entertainment, /.'l ¢
research, etc.). Ask, “Do animals deserve more /oy
protection than they currently receive? Should they /

be protected under the constitution?” Then instruct
them to write a persuasive paragraph to support
their answer.
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